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AT A GLANCE

Our national portrait of early care and 
education teachers and caregivers finds 
that those in high-Hispanic-serving 
settings:

•	 Are more ethnically diverse and 
more likely to speak Spanish with 
the children they serve than their 
peers in low-Hispanic-serving 
settings

•	 Have similar (but low) levels of 
education and number of years of 
experience, relative to their low-
Hispanic-serving counterparts

•	 Think of their work as a career or as 
a way to help kids and parents; few 
report thinking of their work as a 
means to a paycheck

Overview 

a	 In this brief, we use the terms Hispanic and Latino interchangeably.
b	 For simplicity, we refer to these three types of teachers or caregivers as the ECE workforce, although we recognize that many are unpaid or would not consider themselves 

to be in the workforce because of the care they provide for children.
c	  Some teachers or caregivers serving children ages 0 to 5 also serve school-aged children.
d	 We use 25 percent as the cut-off for two reasons. First, 1 in 4 children in the United States today is Hispanic.1 Second, higher cut-offs would result only in the inclusion of 

teachers or caregivers serving communities with large densities of Hispanics, and thus would result in the exclusion of teachers or caregivers serving less dense— 
and possibly newer—Hispanic communities.21,22  

The child population in the United States is becoming increasingly diverse,1 
led, in part, by the growth in the Hispanica child population.2 As a result, any 
disadvantages that Hispanic children face are increasingly important on a 
national scale. Latino children, on average, score lower on common measures 
of school readiness—including cognitive, literacy, and numeracy skills—
relative to their black and white peers.3,4 These gaps are more pronounced 
when neither parent in the household speaks English.4

An expanding body of research indicates that high-quality early care and 
education (ECE) programs support children’s development, and can help 
close racial/ethnic gaps in school readiness, especially for low-income and 
non-English-speaking children.5-8 The effects of ECE are largely dependent on 
the teachers and caregivers in these programs,9 yet we know little about who 
teaches and cares for Hispanic children before they enter primary school.

This brief examines three aspects of the ECE workforce that are linked with 
how children learn,10 their socioemotional development,11-13 and classroom 
environment and quality of care.14-16

1.	 Training, experience, and education17,18

2.	 Attitudes, including motivations for working with children16

3.	 Linguistic and racial and ethnic diversity11,19,20

Drawing from the National Survey of Early Care and Education (NSECE), the 
first nationally representative survey to provide a national portrait of the ECE workforce, we examine these characteristics 
across three teacher or caregiver typesb: center-based staff (which includes lead and assistant teachers, as well as aides 
working in Head Start, Pre-K, and other community-based centers); listed, home-based teachers and caregivers (which 
generally includes those who care for at least one child with whom they have no prior relationship); and unlisted, home-
based teachers and caregivers (which generally includes relatives, friends, and neighbors who provide care to children 
with whom they had a prior relationship). We compared these features of the workforce among teachers and caregivers 
of children ages 0 to 5c working in high-Hispanic-servingd settings (defined as settings where 25 percent or more of the 
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children served are Hispanic) with those in low-Hispanic-serving settings (i.e., those teachers and caregivers in settings 
where less than 25 percent of the children enrolled are Hispanic). 

Key Findings
Our national portrait of teachers and caregivers in high-Hispanic-serving settings finds that:

•	 Teachers and caregivers in high-Hispanic-serving settings are more ethnically diverse and more likely to speak Spanish with 
the children they serve, relative to their peers in low-Hispanic-serving settings. 

o	 Just under half of the high-Hispanic-serving teachers and caregivers working in centers—and two-thirds of listed 
and unlisted home-based teachers and caregivers—are Hispanic. 

o	 Many teachers and caregivers in high-Hispanic-serving centers and listed, home-based settings serving four or 
more childrene speak Spanish at least half of the time with the children they serve, and are more likely to do so 
than their low-Hispanic-serving counterparts. 

•	 Few high- or low-Hispanic-serving teachers and caregivers have a Bachelor’s degree or higher. 

o	 In general, teachers and caregivers who serve a high proportion of Hispanic children have similar levels of 
education to their peers who serve a low proportion.  

o	 Among those who attended college, staff in high-Hispanic-serving centers are more likely to have majored in 
ECE or a related field, relative to their low-Hispanic-serving peers.

•	 Teachers and caregivers who work in settings that serve either high or low proportions of Hispanic children have similar 
years of experience caring for young children.

o	 Roughly half of center-based and unlisted, home-based teachers and caregivers in high-Hispanic-serving 
settings have more than 10 years of experience—similar to their peers in low-Hispanic-serving centers. 

•	 Most teachers and caregivers in high-Hispanic-serving settings think of their work as a career or as a way to help kids and 
parents; few report thinking of their work as a means to a paycheck.

•	 Differences in teacher and caregiver characteristics between high- and low-Hispanic-serving settings may be a function of 
their funding sources.

o	 For example, more than half of teachers and caregivers in high-Hispanic-serving centers and listed, home-based 
settings have a Child Development Associate or state certification. This could reflect the fact that many high-
Hispanic-serving centers receive public funding (e.g. Headstart, Public Pre-K, etc.).

Data and Methods
Data for this brief come from the 2012 National Survey of Early Care and Education (NSECE). The NSECE is a set of four 
interrelated, nationally representative surveys that describe the ECE landscape in the United States. This brief uses the 
public use files for the center survey, the center-based workforce survey, and home-based provider survey. The center-
based survey was conducted with directors of ECE programs identified from state-level lists, such as licensing lists.  

The center-based workforce survey sample consists of one teacher or other instructional staff member that was randomly 
selected from an organization to complete an interview. The center-based workforce sample includes lead teachers, 
assistants, and aides working in Head Start and pre-kindergarten programs, as well as community-based centers. 
The listed, home-based sample is a nationally representative sample of child care teachers or caregivers who provide 
home-based care and appear in publicly available lists. This includes home-based teachers or caregivers who care for at 
least one child with whom they have no prior relationship, but may also include relatives, friends, and neighbors who 
provide care and are registered on publicly available lists to meet state regulations (for example, to receive child care 
subsidies). Unlisted, home-based teachers or caregivers are individuals identified through the NSECE household roster as 
providing care for children under age 13—when those children are not their own—at least five hours a week, a category 
that generally includes relatives, friends, and neighbors who provide care for children with whom they have a prior 
relationship. According to the NSECE, there were approximately 3.8 million home-based teachers or caregivers in 2012 

e	 To prevent disclosure of respondents’ identities, only home-based providers serving four or more children were asked about the language they speak with the children they 
serve. 
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serving children from birth to age 5, and not yet in 
kindergarten. Most of these teachers or caregivers 
were unlisted, with 3.6 million unlisted and 117,900 
listed, home-based teachers or caregivers. About 
1 million home-based teachers or caregivers were 
paid for providing care, including 115,000 listed 
and 919,000 unlisted teachers or caregivers.23 
For the most part, questions asked of listed and 
unlisted home-based teachers or caregivers were 
comparable to those asked of center-based staff. In 
some cases, however, NSECE interviewers skipped 
questions for the home-based sample if the question 
was deemed inappropriate for the respondent’s 
situation (see additional detail below). This was often 
the case with teachers or caregivers who cared only 
for children with whom they had a prior relationship 
(i.e., friend, relative, or neighbor). Additionally, only 
home-based teachers or caregivers serving four or 
more children were asked about what language they 
usually speak with the children they serve.

The analytic sample for this brief includes 5,395 
center-based; 3,867 listed, home-based; and 1,919 
unlisted, home-based teachers or caregivers serving 
children ages 0 to 5, and for whom data on Hispanic 
density was available. Since this brief focuses on 
the characteristics of the ECE workforce, the unit of 
analysis is the individual teacher or caregiver; we 
examine the characteristics associated with that 
individual to the extent possible. 

Table 1 on the next page shows sample sizes for 
high- and low-Hispanic-serving teachers and 
caregivers by teacher or provider type.

About This Brief
This brief is part of an ongoing series aimed at understanding the early 
care and education experiences of Latino children, as well as the access, 
availability, and use of early care and education in Latino communities. 
Earlier briefs examined predictors of quality and indicators of flexibility 
and availability among high-Hispanic-serving settings; the care and work 
schedules of Hispanic children and parents; parental preferences for 
(and search processes and decision-making related to) ECE; and national 
patterns of early care use among Hispanic children in the United States. 
This and other briefs in the series use data from the 2012 National Survey 
of Early Care and Education (NSECE)—a set of four integrated, nationally 
representative surveys that describe the early care and education 
landscape in the United States.24
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Table 1. High- and Low-Hispanic-serving Teachers and Caregivers by Provider Type

Teacher or Caregiver Type  % Sample 
Size Weighted Population

Center-based

Low-Hispanic 78% 3,590 882,276

High-Hispanic 22% 1,805 247,161 

Total 100% 5,395 1,129,437 

Listed, home-based

Low-Hispanic 80% 2,769 95, 654 

High-Hispanic 20% 1,098 23,844

Total 100% 3,867 119,498

Unlisted, home-based

Low- Hispanic 79% 1,378 3,723,960

High-Hispanic 21% 541 993,212

Total 100% 1,919 4,717,172

Definitions of the variables used to describe the characteristics of those working in high-Hispanic-serving settings 
are provided below. To examine the characteristics of center-based staff, we combined the center and center-based 
workforce surveys. This allowed us to obtain data on the proportion of Hispanic children served, as well as institutional 
characteristics that were only collected in the center survey. One important caveat is that the data collected from 
center-based teachers or caregivers reflect their individual characteristics and experiences in the classroom, while the 
data on Hispanic density reflect the overall racial/ethnic composition of the center. There may not be a one-to-one 
correspondence between center teacher or caregiver characteristics and Hispanic density. That is, the group of children 
with whom a teacher or caregiver typically works may be different from the overall composition of the center. This 
limitation of the data applies to centers only. Those variables for which there is not a one-to-one correspondence are 
noted below with an asterisk. 

High-Hispanic-serving* indicates that 25 percent or more of the children served by the teacher or caregiver are 
Hispanic. 

Spanish language spoken with children was constructed from a combination of measures to determine whether the 
teacher or caregiver spoke Spanish with the children they serve. We coded listed and unlisted home-based teachers or 
caregivers as speaking Spanish if they responded affirmatively to a question about whether they “usually speak Spanish 
with children.” Information about listed, home-based teachers’ or caregivers’ language should be interpreted cautiously, 
because only those serving more than four children were asked questions about their language. 

We report two measures for center-based teachers and caregivers: “Do you speak any languages other than English?” and 
“About what percent of the time that you are working with children do you speak English?” Information about center staff 
languages (other than English) is suppressed in the public use files to protect the identity of the respondents. We know 
that most workforce teachers or caregivers speak English and/or Spanish,25 so we assume that nearly all respondents who 
report speaking another language speak Spanish, and that when teachers or caregivers are not speaking English they are 
speaking Spanish. Realistically, diversity of other languages is captured in these measures but we cannot disaggregate it. 

Race/ethnicity* indicates whether the individual teacher or caregiver reported that he/she was Hispanic. If there was 
no information for a respondent on the Hispanic ethnicity question, they were coded as non-Hispanic black or white 
according to their selection on the race variable. Individuals who are not black, white, or Hispanic were omitted from this 
analysis, as were those who refused to answer the race and Hispanic ethnicity question (n=487 center-based; 476 listed, 
home-based; and n=138 unlisted, home-based). Accordingly, the sample for this analysis is limited to 4,931 center-based; 
3,413 listed, home-based; and 1,793 unlisted, home-based teachers or caregivers. 
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Nativity status indicates whether the teacher or caregiver was U.S.- or foreign-born. Some respondents refused to answer 
or reported that they did not know (n=210 center-based; 80 listed, home-based; and 11 unlisted, home-based), resulting 
in a valid sample for analysis of this variable of 5,195 center-based; 3,792 listed, home-based; and 1,908 unlisted, home-
based teachers or caregivers. 

Education indicates whether the teacher or caregiver earned a Bachelor’s degree or a higher degree. A small number 
of cases were omitted from this analysis because the teacher or caregiver refused to answer, reported that they did not 
know, or provided a response that could not be categorized, resulting in a valid sample of 5,386 center-based; 3,727 
listed, home-based; and 1,904 unlisted, home-based teachers or caregivers. (We focused on Bachelor’s degree or higher 
because regulations and standards for publicly funded staff increasingly require attainment of this level of education. The 
results are similar across different categorizations of educational level.)

College major indicates that teachers or caregivers reported having an ECE or education-related major. Respondents 
were only asked about their major if they had completed some college or more, resulting in a valid sample of 4,391 
center-based and 2,153 listed, home-based teachers or caregivers. Unlisted, home-based teachers or caregivers were not 
asked this question and were omitted from this analysis.

Child Development Associate (CDA) or state certification for early care and education/school-age care indicates 
whether the individual teacher or caregiver has a CDA or state certification or endorsement for early care and education/
school-age care. Listed and unlisted home-based teachers or caregivers who reported caring only for children with whom 
they had a prior relationship (e.g., neighbors, relatives, friends, etc.) were not asked this question (n=342 listed; n=1,805 
unlisted). Additionally, some respondents refused to answer or did not know the answer to this question. This resulted 
in a valid sample of 5,167 center-based; and 3,370 listed, home-based providers. We excluded unlisted, home-based 
teachers or caregivers for this variable because the analytic sample was restricted to 235 cases.  

Work experience indicates whether the teacher or caregiver has cared for children under age 13 for five or fewer years, 
more than five years and up to 10 years, or more than 10 years. A small number of cases across the three teacher or 
caregiver types were omitted because the respondent refused to answer or reported “did not know” (these categories 
included two center-based; 90 listed, home-based; and 34 unlisted, home-based teachers or caregivers). An additional 
39 listed, home-based and 34 unlisted, home-based teachers or caregivers were omitted because the question was “not 
applicable” to them; no additional information is available on these cases. This resulted in a valid sample for this variable 
of 5,393 center-based; 3,747 listed, home-based; and 1,888 unlisted, home-based cases. 

Reason for working with children refers to the primary reason teachers or caregivers offered for working with children. 
Response options for home-based (listed and unlisted) teachers or caregivers are somewhat different than for workforce 
staff. Table 2 shows the following categories for home-based teachers or caregivers: career-related reasons; to earn 
money or because it is a convenient work arrangement; and to help children or to help parents. A small number of cases 
were omitted from this analysis because respondents refused to answer or did not know the answer (n=129 center-based; 
269 listed, home-based; and 17 unlisted, home-based), resulting in a valid sample of 5,269 center-based; 3,612 listed, 
home-based; and 1,903 unlisted, home-based teachers or caregivers.

Table 2. Teacher or Caregiver Reasons for Working with Children, Variable Categories

Career-related Earn money/convenient work 
arrangement

Help children or help 
parents

Workforce •	 It is my career or profession
•	 It is a step toward a related 

career
•	 It is my personal calling

•   It is a job with a paycheck 
•   Work I can do while my own 

children are in school

•    It is a way to help 
children

•    It is a way to help 
parents

Home-
based, 
listed and 
unlisted

•   It is my personal calling or 
career

•   It is a step toward a related 
career

•   To earn money
•   To have a job that lets me work 

from home
•   To have a job that lets me take care 

of my own children so I don’t have 
to put my own kids in care

•   To help children
•   To help children’s 

parents
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Analysis

We conducted descriptive analyses on selected characteristics of the workforce, by type of teacher or caregiver and the 
proportion of Hispanic children served. These results are highlighted in figures 1 through 5; the full set of results is shown 
in Table 3. All analyses were conducted in STATA and were weighted to be nationally representative of home-based 
teachers or caregivers, or center-based classroom staff. The sample weights for listed and unlisted home-based teachers 
or caregivers vary substantially, so we analyzed these two groups separately, as suggested in the codebook.26 The listed, 
home-based sample was selected from a sample frame of all listed, home-based teachers or caregivers in an available 
geographic cluster area, while the unlisted sample was selected from anchor census tracts within each geographic 
cluster. The sample weight accounts for these differences. Analyses are presented with significant differences at the p=.05 
level or less noted by proportion of Hispanic children served (high vs. low Hispanic density) within teacher or caregiver 
type. The datasets were not combined, so tests of significance were not analyzed across teacher or caregiver types. 

Findings
Teachers and caregivers working in high-Hispanic-
serving settings are more likely to be Hispanic 
than their counterparts working in low-Hispanic-
serving settings.f, g Forty-five percent of teachers 
or caregivers working in high-Hispanic-serving 
centers—and roughly two-thirds in high-Hispanic-
serving home-based settings—are Hispanic (see 
Figure 1). In sharp contrast, just 2 to 6 percent of 
teachers and caregivers in low-Hispanic-serving 
settings are Hispanic (see Table 3). 

Among those working in high-Hispanic-serving 
settings, 15 percent of center-based; 10 percent 
of listed, home-based; and 6 percent of unlisted, 
home-based teachers or caregivers are non-Hispanic 
black (results not shown). Across the three teacher 
or caregiver types, 25 to 40 percent of those in high-
Hispanic-serving settings are non-Hispanic white. 

Many teachers or caregivers working in high-Hispanic-serving centers and large, listed, home-based settings 
speak Spanish with the children they serve; they are more likely to do so than their peers in low-Hispanic-serving 
settings. Among those working in high-Hispanic-serving settings, 22 percent in centers; 56 percent of listed, home-
based teachers or caregivers;h and 42 percent of the unlisted, home-based workforce speak Spanish with the children 
they serve (see Figure 1).i 

The opposite pattern is found among low-Hispanic-serving settings, where few teachers or caregivers speak 
Spanish with the children they serve.  

  

f	  While the same pattern was observed between high- and low-Hispanic-serving unlisted, home-based teachers or caregivers, the differences were not statistically 
significant.

g   In the NSECE, center-based staff reported on their individual traits and experiences, but data on the ethnic composition of children served were collected at the overall 
center level. For example, it is possible that teachers or caregivers who are themselves Hispanic, or who speak Spanish with children and work in a high-Hispanic-serving 
center, may not have any Hispanic children in their individual classroom. This limitation of the data applies not only to the features of ethnic and linguistic diversity, but also 
to teachers’ or caregivers’ level of education, experience, and motivation for providing ECE.	

h	 Among home-based teachers and caregivers, only those serving four or more children were asked what language they usually speak with the children they serve. 
i	  Differences between teachers or caregivers in high- and low-Hispanic-serving unlisted, home-based settings were not significant, likely due to the small sample size.
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Figure 1. Among those working in high-Hispanic-serving settings, most teacher or caregivers are themselves Hispanic 
and speak Spanish with children.

Speak SpanishHispanic ethnicity

65%*

56%*

22%*

45%*
42%

64%*

Listed, home-based

Unlisted, home-based

Center-based

Percent of workforce serving a large proportion of Hispanic 
children who are Hispanic and speak Spanish with children, 

by type of ECE, NSECE 2012

Source: National Survey of Early Care and Education 2012, public use files 
Note: For center-based staff “speaks Spanish with the children they serve” is reported by the randomly selected teacher or caregiver in the center. 
Sample is limited to cases for whom data on ethnicity and language spoken were available (also see data box).
Note: Listed, home-based teachers or caregivers serving four or fewer children were not asked questions pertaining to language.
*Indicates that differences between teachers or caregivers in high-Hispanic-serving areas had statistically significantly (at p <.05) higher proportions of 
Hispanic caregivers and cargivers who spoke Spanish, compared to their peers in low-Hispanic-serving areas in similar settings. 

Most teachers or caregivers were born in the United States, but those working in high-Hispanic-serving settings 
are more likely to have been born in another country, relative to those working in low-Hispanic-serving settings 
(see Table 3). Among high-Hispanic-serving teachers or caregivers, 77 percent of those employed in centers; 49 percent 
of those in listed, home-based settings; and 66 percent of those in unlisted, home-based settings are U.S-born. This 
is significantly lower than their counterparts who serve a low proportion of Hispanic children (92, 91, and 95 percent, 
respectively).

Teachers and caregivers working in high-Hispanic-serving centers have as much or more education than their 
peers in low-Hispanic-serving centers (see Figure 2). Regardless of the proportion of Hispanic children served, roughly 
one-third of teachers or caregivers working in centers have a Bachelor’s degree or higher. However, teachers or caregivers 
working in high-Hispanic-serving centers are more likely to have a CDA or state certification (see Figure 3); if they have 
attended college, they are more likely to have a major relevant to ECE than their peers working in low-Hispanic-serving 
centers (see Figure 4). 

A somewhat mixed picture emerges when we look at home-based teachers and caregivers. Overall, most listed and 
unlisted home-based teachers or caregivers—regardless of the proportion of Hispanic children served—lack a Bachelor’s 
degree (see Table 3). However, among listed, home-based teachers or caregivers, those serving a low proportion of 
Hispanic children are more likely to have a Bachelor’s degree than those serving a high proportion (17 and 10 percent, 
respectively). If they do have a degree, high- and low-Hispanic serving listed, home-based teachers or caregivers are 
equally likely to have a major relevant to ECE (see Figure 4).j More than half of listed, home-based teachers or caregivers 
serving a high proportion of Hispanic children have a CDA or state certification (see Figure 3). This percentage is higher 
than among those serving a low proportion of Hispanic children. 

j	 Unlisted, home-based teachers or caregivers were not asked about their major.



Figure 2. Few high- or low- Hispanic-serving teachers and caregivers have a Bachelor’s degree or higher.

Unlisted, home-basedListed, home-basedCenter-based

36%

17%

10%*

35%

20%

16%

Low-Hispanic-serving

High-Hispanic-serving

Percent of teachers or caregivers who have a Bachelor's degree 
or higher, by proportion of Hispanic children served and 

teacher or caregiver type

Source: National Survey of Early Care and Education 2012, public use files
Note: Analysis limited to 5,386 center-based; 3,727 listed, home-based; and 1,904 unlisted, home-based teachers or caregivers for whom data was available.
*Indicates that the difference between teachers or caregivers in high- versus low-Hispanic-serving settings is statistically significant at p<0.05. 

Listed, home-basedCenter-based

45%
41%

55%*
59%*

Low-Hispanic-serving

High-Hispanic-serving

Percent of teachers or caregivers that have a CDA or state 
certi�cate, by Hispanic density and teacher or caregiver type
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Listed, home-basedCenter-based

71%

62%63%

80%*
Low-Hispanic-serving

High-Hispanic-serving

Percent of teachers and caregivers serving a large or small 
proportion of Hispanic children that has an ECE or other relevant 

degree, by provider type, NSECE 2012

Figure 3. Most teachers or caregivers working in high-
Hispanic-serving centers have a CDA or state certificate, as 
do many listed, home-based teachers or caregivers serving 
a large proportion of Hispanic children.

 Source: National Survey of Early Care and Education 2012, public use files
Note: Analysis limited to 5,167 center-based; 3,370 listed, home-based; 
and 235 unlisted, home-based teachers or caregivers for whom data is 
available. 
*Indicates that the difference between teachers or caregivers in high- 
versus low-Hispanic-serving settings is statistically significant at p<0.05. 

Figure 4. High-Hispanic-serving center-based 
workforce providers are more likely to have a degree in 
ECE than their counterparts serving a low proportion 
of Hispanic children.

Source: National Survey of Early Care and Education 2012, Quick 
Tabulation Files
Note: Sample is restricted to those who have attended some college.
* High-Hispanic-density workforce providers are significantly different 
than low-Hispanic-density workforce providers at the p<0.05 level.
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Teachers or caregivers in both high- and low-Hispanic-serving settings have comparable years of experience 
working with children. Regardless of the proportion of Hispanic children served, the majority of center-based and listed, 
home-based teachers or caregivers had more than 10 years of experience; few have worked with children for five or fewer 
years. In contrast, few (27 percent among high-Hispanic-serving and 31 percent among low-Hispanic serving) unlisted, 
home-based teachers or caregivers have more than 10 years of experience, and roughly half have been working with 
children for five or fewer years (see Table 3). Unlisted, home-based providers include relatives, friends, and neighbors who 
care for children.

Teachers or caregivers in high-Hispanic-serving settings are as likely as their counterparts in low-Hispanic-serving 
settings to think of their work with children as a career. Among those working with a high proportion of Hispanic 
children, 70 percent of those in centers; 48 percent of listed, home-based teachers or caregivers; and 9 percent of 
unlisted, home-based teachers or caregivers reported that their main reason for working with young children is that they 
consider it a career. The percentages among those in low-Hispanic-serving settings were comparable (see Table 3). 

Compared with their low-Hispanic-serving counterparts, teachers or caregivers working in high-Hispanic-serving 
centers are more likely to report that their main reason for working with children is a desire to help children/
parents (27 vs. 21 percent), and are less likely to report being motivated by the paycheck or convenient hours (3 
vs. 6 percent; see Figure 5). A similar pattern is seen among those in high-Hispanic-serving, unlisted settings: Compared 
to their low-Hispanic-serving counterparts, they are more likely to report working with children to help them and their 
parents (87 vs. 81 percent), and less likely to report being motivated by earnings or the flexible work arrangement (3 vs. 
7 percent). No differences were seen among listed, home-based teachers or caregivers serving a high or low proportion 
of Hispanic children; among high- and low-Hispanic-serving teachers or caregivers, roughly one in four reported working 
with children to help children and parents. Twenty-eight percent of listed, home-based teachers or caregivers reported 
working with children for the money or flexible work arrangement.

Figure 5. The majority of high-Hispanic-serving unlisted, home-based teachers or caregivers reported that their primary 
reason for working with children is to help children and their parents.

Help children/parentsEarn money or 
�exible arrangement

Career-related

48%

3%a
9%

70%

Listed, home-based

Unlisted, home-based

Center-based

Main reasons reported by teachers or caregivers for working 
with children, among those working in high-Hispanic-serving 

settings, by teacher or caregiver type

28%

3%a

27%b

23%

87%b

Source: National Survey of Early Care and Education 2012, public use files
Note: Analysis limited to 5,269 center-based; 3,612 listed, home-based; and 1,903 unlisted, home-based teachers or caregivers for whom data is 
available.
a Proportion is signifcantly lower for high-Hispanic-serving relative to low-Hispanic-serving at p<.05
b Proportion is signifcantly higher for high-Hispanic-serving relative to low-Hispanic-serving at p<.05
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Summary and Implications
This brief presents the first national portrait of ECE teachers and caregivers in settings that serve a large proportion 
of Hispanic children, focusing on features of ethnic and linguistic diversity; education, training, and experience; and 
motivation for caring for children. We find several promising patterns. 

Overall, close to half of teachers and caregivers who work in high-Hispanic-serving centers—and roughly two-thirds 
of home-based teachers and caregivers serving a large proportion of Hispanic children—are Hispanic. Past research 
suggests that the racial/ethnic makeup of teachers and caregivers may play a role in parents’ child care selection.27,28 More 
generally, a more racially, ethnically, and linguistically diverse ECE workforce may provide a sense of comfort or familiarity 
to families who are racial/ethnic minorities, especially for recent immigrants.13,29

One finding is especially important for families whose primary language is Spanish: Many teachers and caregivers in 
high-Hispanic-serving ECE settings speak Spanish with the children they serve. This is true for the majority of teachers 
and caregivers in high-Hispanic-serving centers and many of those in large, home-based settings. Additionally, one in 
five teachers or caregivers working in centers with a low proportion of Hispanic children also speak Spanish, although 
few home-based, low-Hispanic-serving teachers or caregivers do the same. Few teachers or caregivers who serve a 
small proportion of Hispanic children are Hispanic themselves and few speak Spanish to the children they serve, which 
may not bode well for the recruitment of Hispanic families; it may also reflect (or inadvertently result in) a segregated 
ECE market.30 Interestingly, the data also suggest that centers serving a large proportion of Hispanic children may be 
effectively recruiting not only Latino staff, but also Spanish speakers of non-Hispanic descent. For example, while just 45 
percent of center staff serving a large percentage of Hispanic children are Hispanic, 64 percent speak Spanish with the 
children they serve. 

One important avenue for future research is to gain a better understanding of how centers recruit, and of the challenges 
they face in recruiting a diverse workforce. It will also be important to understand how two- and four-year college degree 
programs are developing and mentoring upcoming ECE staff, as well as what steps, if any, are being taken to increase 
the diversity of the ECE workforce. Future research must also improve the match between the data available on children 
and that available for staff. In the NSECE, data on the racial/ethnic composition of children was collected at the center 
level, so we do not know the racial/ethnic composition of a randomly selected staff member’s classroom. For example, 
it is possible (although still unlikely) that Spanish-speaking staff who work in high-Hispanic-serving centers serve few or 
no Hispanic children. Our earlier research found that Hispanic children make up the majority of children in nearly half of 
high-Hispanic-serving centers.31

Those teachers or caregivers who work with a high proportion of Hispanic children have similar or higher levels of 
training, education, and experience than those working in low-Hispanic-serving settings. On the other hand, most center 
staff lack a Bachelor’s degree, as do most home-based teachers or caregivers. This underscores an area for improvement 
and an added challenge for ECE providers. Notably, we find that the majority of those serving a large proportion of 
Hispanic children in centers and in listed, home-based settings have a CDA or state certification. This is higher than the 
percentage for those serving a smaller proportion of Hispanic children, and may be due in part to public funding, which 
has specific educational requirements for teachers. In fact, we find that high-Hispanic-serving centers—like Head Start 
or public pre-K, which have specific requirements for teacher training—are more likely than their counterparts to receive 
public funding.

Overall, our findings indicate that teachers and caregivers in high-Hispanic-serving settings fare better on our indicators 
of interest (e.g., they are more likely to have a CDA or state certification and a relevant major, if they attended college; 
more racially, ethnically, and linguistically diverse; less likely to report caring for children for the paycheck; etc.). 
Nevertheless, the majority of ECE teachers or caregivers are home-based, and many Hispanic children are in relative and 
friend care—especially infants and toddlers. More outreach and training opportunities may be needed to enhance the 
quality of care for this important segment of teachers and caregivers. 
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Why research on low-income Hispanic children and families matters 
Hispanic or Latino children currently make up roughly 1 in 4 children in the United States,a  and by 2050 are projected 
to make up 1 in 3, similar to the number of white children.b Given this increase, how Hispanic children fare will have a 
profound impact on the social and economic well-being of the country as a whole. 

Notably, though, 4.9 million Hispanic children, or 27 percent of all Hispanic children in the United States, are in poverty, 
more than in any other racial/ethnic group.c Nearly two-thirds of Hispanic children live in low-income families, defined 
as those with incomes less than two times the federal poverty level.d Despite their high levels of economic need, 
Hispanics—particularly those in immigrant families—have lower rates of participation in many government support 
programs when compared with other racial/ ethnic minority groups.e-g High-quality, research-based information on the 
characteristics, experiences, and diversity of Hispanic children and families is needed to inform programs and policies 
supporting the sizable population of low-income Hispanic families and children.

a Federal Interagency Forum on Child and Family Statistics. (2017). America’s children: Key national indicators of well-being, 2017, Table POP3. 
Washington, DC: Government Printing Office. Retrieved from http://www.childstats.gov/americaschildren/tables.asp.    
b Ibid. 
c DeNavas-Walt, C. & Proctor, B.D. (2015). Income and Poverty in the United States: 2014, Table B-2, Current Population Reports, P60-252. Washington, DC: 
U.S. Department of Commerce, U.S. Census Bureau. Retrieved from http://www.census.gov/content/dam/Census/library/publications/2015/demo/p60-
252.pdf#TableB-2.  
d Lopez, M. H. & Velasco, G. (2011). Childhood poverty among Hispanics sets record, leads nation. Washington, DC: Pew Research Hispanic Center. 
Retrieved from http://www.pewhispanic.org/2011/09/28/childhood-poverty-among-hispanics-sets-record-leads-nation/ .  
e Williams, S. (2013). Public assistance participation among U.S. children in poverty, 2010. Bowling Green, OH: National Center for Family & Marriage 
Research. Retrieved from https://www.bgsu.edu/content/dam/BGSU/college-of-arts-and-sciences/NCFMR/documents/FP/FP-13-02.pdf. 
f Lichter, D., Sanders, S., & Johnson, K. (2015). Behind at the starting line: Poverty among Hispanic infants. Durham, NH: University of New Hampshire, 
Carsey School of Public Policy. Retrieved from http://scholars.unh.edu/cgi/viewcontent.cgi?article=1250&context=carsey.   
g Child Trends Databank. (2014). Health care coverage. Bethesda, MD: Child Trends. Retrieved from http://www.childtrends.org/?indicators=health-care-
coverage. 

http://www.childstats.gov/americaschildren/tables.asp
http://www.census.gov/content/dam/Census/library/publications/2015/demo/p60-252.pdf#TableB-2
http://www.census.gov/content/dam/Census/library/publications/2015/demo/p60-252.pdf#TableB-2
http://www.pewhispanic.org/2011/09/28/childhood-poverty-among-hispanics-sets-record-leads-nation/
https://www.bgsu.edu/content/dam/BGSU/college-of-arts-and-sciences/NCFMR/documents/FP/FP-13-02.pdf
http://scholars.unh.edu/cgi/viewcontent.cgi?article=1250&context=carsey
http://www.childtrends.org/?indicators=health-care-coverage
http://www.childtrends.org/?indicators=health-care-coverage
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Table 3.  Select Characteristics of the Workforce, by Teacher or Caregiver Type and Proportion of Hispanic Children Served 
Large Proportion 

Hispanic Childrena
Small Proportion 

Hispanic Childrenb
Significant 
Difference

% % ü

Racial, ethnic, and linguistic diversity

Teacher or caregiver is Hispanicc

Center-based 45.0 6.0 ü

Listed, home-based 65.0 5.0 ü

Unlisted, home-based 64.0 2.0!

Teacher or caregiver usually speaks Spanish with childrend

Center-basede 22.0 4.0! ü

Listed, home-based 56.0 7.0 ü

Unlisted, home-based 42.0 2.0!

Teacher or caregiver was born in the United Statesf

Center-based 77.0 92.0 ü

Listed, home-based 49.0 91.0 ü

Unlisted, home-basedg 66.0 95.0 ü

Education, credentials, and years of experience

Teacher or caregiver has a Bachelor’s degree or higher h

Center-based 35.0 36.0

Listed, home-based 10.0 17.0 ü

Unlisted, home-based 16.0 20.0

Teacher or caregiver has a major relevant to ECEi

Center-based 80.0 71.0 ü

Listed, home-based 63.0 62.0

Unlisted, home-based N/A N/A

Teacher or caregiver has five or fewer years of experience 
caring for children <13 yearsj

Center-based 23.0 24.0

Listed, home-based 18.0 15.0

Unlisted, home-based 48.0 47.0

Teacher or caregiver has six to 10 years of experience 
caring for children <13 years 

Center-based 25.0 28.0

Listed, home-based 24.0 21.0

Unlisted, home-based 24.0 22.0

Teacher or caregiver has more than 10 years of experience 
years caring for children <13 years 

Center-based 52.0 48.0

Listed, home-based 58.0 64.0

Unlisted, home-based 27.0 31.0

Teacher or caregiver has CDA or state certificatek

Center-based 59.0 45.0 ü

Listed, home-based 55.0 41.0 ü
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Large 
Proportion 

Hispanic 
Childrena

Small 
Proportion 

Hispanic 
Childrenb

Significance 
Testing

% % ü

Primary reason for working with childrenl

Teacher or caregiver works with children for career reasons

Center-based 70.0 73.0

Listed, home-based 48.0 51.0

Unlisted, home-based 9.0 11.0

Teacher or caregiver works with children to earn money or for the 
flexible arrangement 

Center-based 3.0 6.0 ü

Listed, home-based 28.0 30.0

Unlisted, home-based 3.0 7.0 ü

Teacher or caregiver works with children to help children or 
parents

Center-based 27.0 21.0 ü

Listed, home-based 23.0 18.0

Unlisted, home-based 87.0 81.0 ü

“!” indicates that data should be interpreted with caution due to small sample size.
Source: National Survey of Early Care and Education, 2012, public use files. Analytic sample includes 5,395 center-based; 3,867 listed, home-based; and 1,919 unlisted, home-
based teachers or caregivers serving children ages 0 to 5, and for whom data on Hispanic density were available.
 Indicates significant difference between high- and low-Hispanic-serving within teacher or caregiver type at the p<0.05 level.
N/A=Not applicable. Unlisted, home-based teachers or caregivers were not asked comparable questions.
a Setting in which 25 percent or more of children served are Hispanic.
b Setting in which less than 25 percent of children served are Hispanic.
c Cases were omitted if respondents did not answer the race or Hispanic ethnicity question, or if respondents were not black, white, or Hispanic (also see databox).
d  To protect the identity of listed and unlisted home-based teachers or caregivers, data on language spoken was suppressed (also see databox). Only home-based teachers or 
caregivers serving four or more children were asked if they speak Spanish with the children they serve.
e Measure indicates that work force teacher/caregiver usually speaks a language other than English. Unable to conduct significance testing because the number of teachers/
caregivers who speak a language other than English is too low. 
f A small number of respondents refused to answer or did not know the answer to this question (also see databox). 
g  The sample of unlisted, home-based teachers or caregivers born outside the United States is too small to test for significant differences. 
h A small number of cases were omitted from the analysis because the respondent refused, reported they “did not know,” or the question was not asked (also see databox).
i This question was only asked of those who reporting having attended some college.
j A small number of cases were omitted because the respondent refused to answer, reported “did not know,” or because the question was not applicable to them (also see 
databox).  
k Listed and unlisted home-based teachers or caregivers who reported that they were caring for children with whom they had a prior relationship (e.g., neighbors, relatives, 
friends, etc.) were not asked this question, and were omitted from this analysis. Additionally, some respondents refused to answer or did not know the answer to this question 
(also see databox).
l This analysis excludes a small number of cases where the respondent refused to answer, reported “did not know,” or the response could not be categorized (also see databox).

Table 3 cont.  Select Characteristics of the Workforce, by Teacher or Caregiver Type and Proportion of Hispanic Children 
Served 
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